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Abstract 
The aim of this study is to highlight the competence of students in English language learning 
at Govt. College of Commerce of Khanewal. Data was gathered from B.com students. Two sections 
were made: control and experimental group. The tool for data collection was test; pre-test and post-
test. First, pre-test was conducted then the researcher herself took the classes for three months. The 
control group was taught through traditional way while the experimental group was taught according 
to TBLT after that post-test was executed. Test was splitted into two parts; part A and part B. Part A 
was further divided into two sections; semantic level and discourse level. While part B was 
comprised of syntax level. Sixty students were taken for test execution from which thirty were in 
control and thirty were in experimental group. Data was quantitatively analyzed by applying 
weighted average and chi-square and findings gave useful insights. In the light of these findings, 
Tasks Based Language Teaching has been recommended which is helpful for B.com students. 
Similar study could be replicated on other parts of B.com and in the same and also in other academic 
institutions. 
Keywords: Communicative Language Teaching (CLT), English Language Teaching (ELT), 
communicative competence, Commerce and Trade 
Introduction 
English is an international language. It is the language of progress and widely used in every 
sphere of life in Pakistan. Pakistani English is the Pakistani Dialect of language, which is widely 
spoken in other countries through Pakistani immigrants in abroad. As (Ghani and Deshpande 1994) 
stated that English was used by British colonies people and became the symbol of numerous 
independent states. English was the medium for commerce and education for British colonies and 
became the means of communication (Broughton, et. al. 1980). 
Pakistan is a multilingual country where many languages are spoken such as Urdu, English, 
Punjabi, Pashto, Siraiki and Sindhi etc. While all the literature and science is available in English 
language. In Pakistan, English is enjoying the status of official and second language. As(Ghani and 
Deshpande 1994) argued that all government documents, military communications, street signs, 
many shops, business contracts and other activities done in English. It is the medium of instructions 
and taught at all school levels, colleges and universities. But they don’t know the value of English at 
elementary level. They realize its importance when they go in practical life. Whereas the importance 
of English language described by (Mansoor 1993) that Pakistani students’ needs for learning English 
language are primarily for instrumental reason like traveling abroad, reading advanced technical 
literature, coping with university classes, access to international books and journals, getting good 
jobs, and as the working language of their future careers. 
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The federal minister of education on 19th November 2005 has declared that English will 
taught as a compulsory subject from one class. Thus, English is being taught from one class but 
students get failed to speak. The problem is mostly related to teaching methods. The classes are 
teacher-centered. It is more effective to teach language from context and meaning (Ellis, 2003: cited 
in SaeOng, 2010). In this perspective, Task Based Language Teaching has attracted the attention of 
second language acquisition researcher, curriculum developers, educationalists, teacher trainers and 
language teachers worldwide. Task based language teaching focuses on the use of authentic 
language by asking students to do meaningful tasks using the target language (Oura, Yamagishi et 
al. 2009),. Such tasks can include visiting a doctor, conducting an interview, or calling customer 
service for help. It paved a way for the commerce learners in the sense of communicative purpose. 
The students of B.com learn English. There can be many purposes to learn English but its 
main focus is on developing communication. But the problem is even after completing the studies; 
they cannot communicate well in English. It means they have not learnt actively so there is need to 
teach them in an active way so they can communicate well in target language. In this perspective 
task based language teaching is an active way for teaching. TBLT is a method of instruction. It 
focuses on the use of authentic knowledge and students doing a meaningful task, using target 
language. So the present study focuses on effectiveness of task based language teaching in B.com 
level at Khanewal district in Pakistan. English language is a major part for B.com students. 
Literature Review 
Task-based language teaching (TBLT) was an approach which engaged students to do tasks 
and their focus on meaning exchange rather than linguistic use. Its aim was to use language in real-
world context. As (Beaven 2005)stated that tasks in task-based language teaching acted as giving 
learners direct and immediate experience of language use. Here focus was on task-outcome rather 
than use of language form.  In TBLT, task was the central unit. In this regard, (Richards 
2010)advocated that tasks played a role of core unit of planning and instructions in language 
learning. Similarly, Oura (2010) highlighted that it is an approach in which communicative tasks 
were taken to complete the target. Thus, tasks were the central unit here. TBLT was an approach, 
which attracted the attention of second language researchers and teachers from past 20 years. 
(Prabhu 1987)from southern India first introduced task-based approach. He applied it in a 
school and project named as Bangalore-project. Under the teacher instructions, learners solved the 
series of problem with the medium of instructions. But it was not so clear about approach. Same 
approach was put forwarded by Breen and Candlin (1987) in two ways, which were different from 
each other. 
• Learners were consulted to organize the syllabus. The role of teacher was not to determine
unilaterally. 
• According to Prabhu’s approach, language form was consciously avoided while in Breen
and Candin’s approach; learners decided themselves to focus on language form. 
(Long and Crookes 1992)argued on Prabhu and Breen & Candlins’ approaches who pointed 
out that they ignored learners’ needs while selecting task and also did not focus on form and task 
sequence (Robinett and Schachter 1983) 
Then Long & Crookes proposed a model which based on classroom centered research, 
course design as well as on principles of syllabus. But this research was on a small scale and proper 
programs were not introduced, the sequence of task was still unsolved. In short, their model was also 
imperfect in classroom practice and material developments like Prabhu’s project and Breen & 
Candlin’s model (Candlin and Mercer 2001) 
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(Nunan 1989)worked on task for communicative classroom, at that time TBLT was on the 
beginning point. Who focused in 2004 on the relationship between tasks and other curricular 
elements, the empirical basis for task-based language teaching as well as placed the focus on form 
and assessed TBLT. At that time, this approach had been popularized. Whereas(Ellis 
2003)contributed in this way that he related the task and second language learning to teaching 
methodology. 
Research Method 
The research method was an experimental research. “The experimental method is the only 
method of research that can truly test hypothesis concerning cause-and-effect relationships. It 
represents the most valid approach to the solution of educational problems, both practical and 
theoretical, to the advancement of education as a science.” (Gay, 1992. p.298). 
Two sections, one experimental and the other control, consisting of thirty students each, were 
chosen on the basis of random sampling. The purpose of the research is to know the effectiveness of 
Task Based Language Teaching as a method of learning the required language including the 
competence of students. In the perspective of this study, the major and subsidiary questions were 
generated which are given below. 
The participants were from the Commerce CollegeKhanewal. The students were taken from 
B.com Part I. In order to collect the data; the tests were executed among the students as well as the 
experimental group was taught according to TBLT. The students taken from the B.com level were 
divided into two groups, who were named them as the control and the experimental group. Total 
number of students was sixty: thirty in each group. “For casual-comparative and many other 
experimental studies, a minimum of 30 subjects per group is recommended (Gay, 2000).” The 
students were given an equal chance to be selected. 
Analysis 
The given test had two parts: part A and part B. Part A was subsequently divided into two 
sections. Exception of discourse level, semantic level was objective type and scoring was 
quantitative type. For analyzing the discourse section, a model was followed “Teep attribute writing 
scales (Weir, 1990)”. According to this model, the writing material was analyzed with respect to the 
following traits; relevance and adequacy of content, compositional organization, cohesion, adequacy 
of vocabulary for purpose, grammar, mechanical accuracy I (punctuation), mechanical accuracy II 
(spelling). The objective type; semantic, syntax and comprehension was analyzed in the form of 
percentage, weighted average and Chi-square test to determine the individual and mutual 
differences of students as well as in pre-test and post-test.  
Section-1 
Semantic Level 
Homonyms 
Table 1: Showing Participants’ responses regarding homonyms 
Correct responses Incorrect responses 
Control 45% 55% 
Experimental 70.3% 29.7% 
Interpretation 
As table illustrated that 45% students of control group responded relevant to the answer 
while 55% students of control group were incorrect. Whereas 70.3 % participants of experimental 
group responded accurately and 29.7 % participants had wrong answer. Hence the result shows the 
significant improvement in the result of experimental group in comparison of control group. 
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The responses of control and experimental groups regarding homonyms could be observed in 
the following pie graph. 
Figure 1: Pie Graph showing percentage regarding homonyms 
Statistical information relating to the use of chi-square in comparing differences among the 
control and experimental groups regarding homonyms has been presented below. 
Table 2: Showing Contingency Table 
0-3 4-6 7-10 Total 
Control 14 7 9 30 
Experimental 5 13 12 30 
Total 19 20 21 60 
Similarly information relating to Frequencies & Computations has been presented below. 
Table 3: Similarly information relating to Frequencies & Computations 
𝑓𝑓𝑜𝑜 𝑓𝑓𝑒𝑒 𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒 (𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒)2 (𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒  )2
𝑓𝑓𝑒𝑒
14 9.5 4.5 20.25 2.132 
7 10 - 3 9 0.9 
9 10.5 - 1.5 2.25 0.214 
5 9.5 - 4.5 20.25 2.132 
13 10 3 9 0.9 
12 10.5 1.5 2.25 0.214 
Chi square = χ2= ∑ (𝒇𝒇𝒐𝒐 − 𝒇𝒇𝒆𝒆  )𝟐𝟐
𝒇𝒇𝒆𝒆
= 6.492 
Degree of freedom = df= (Rows -1) (Columns -1) 
= (3-1) (2-1) 
= 2 
Critical Value =𝜒𝜒𝛼𝛼(𝑟𝑟−1)(𝑐𝑐−1)2  = 𝜒𝜒0.05(2)2  = 5.99 
Interpretation of Statistical Information 
At 5% level of significance and 2 degree of freedom the critical value of chi square is 5.99 
while calculated value of chi square is 6.492. So as regard to homonyms there is significant 
relationship between Teep Attribute writing Scale and groups. It shows that Teep Attribute writing 
Scale and groups are associated.  
Openly accessible at http://www.european-science.com          837 
  
                                                                                                                          Hafiz Sajjad Hussain, Asma kashif Shahzad 
 
 
Question no: 2 Synonyms 
Table 4: Showing Participants’ responses regarding synonyms 
 Correct responses Incorrect responses 
Control 43.3% 56.7% 
Experimental 67.7% 32.3% 
Interpretation 
Regarding this question,43.3 % subjects of control groupanswered correctly and 56.7 % 
subjects had incorrect answers. On the other hand, 67.7 % participants of experimental group 
marked on the right and 32.3 % put the mark in wrong. As result indicates that the result of post test 
of experimental group is better than the pre-test. 
The following graph illustrates the overall picture of the question with reference to 
synonyms. 
 
Figure 2: Pie Graph showing percentage regarding synonyms 
 Statistical information relating to the use of chi-square in comparing differences among the 
control and experimental groups regarding synonyms has been presented below. 
Table 5: Showing Contingency Table 
 0-3 4-6 7-10 Total 
Control 17 8 5 30 
Experimental 7 12 11 30 
Total 24 20 16 60 
 Similarly information relating to Frequencies & Computations has been presented below. 
Table 6: Similarly information relating to Frequencies & Computations 
𝑓𝑓𝑜𝑜 𝑓𝑓𝑒𝑒 𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒 
 
 
 
(𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒)2 
 
 
(𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒  )2
𝑓𝑓𝑒𝑒
 
17 12 5 25 2.083 
8 10 -2 4 0.4 
5 8 - 3 9 1.125 
7 12 - 5 25 2.083 
12 10 2 4 0.4 
11 8 3 9 1.125 
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Chi square = χ2= ∑ (𝒇𝒇𝒐𝒐 − 𝒇𝒇𝒆𝒆  )𝟐𝟐
𝒇𝒇𝒆𝒆
           = 7.216 
Degree of freedom = df= (Rows -1) (Columns -1) 
= (3-1) (2-1) 
= 2 
Critical Value =𝜒𝜒𝛼𝛼(𝑟𝑟−1)(𝑐𝑐−1)2  = 𝜒𝜒0.05(2)2  = 5.99 
Interpretation of Statistical Information 
At 5% level of significance and 2 degree of freedom the critical value of chi square is 5.99 
while calculated value of chi square is 7.216. So as regard to synonyms there is significant 
relationship between Teep Attribute writing Scale and groups. It shows that Teep Attribute writing 
Scale and groups are associated. 
Question no: 3 Antonyms 
Table 7: Showing Participants’ responses regarding antonyms 
 Correct responses Incorrect responses 
Control 44.6% 55.4% 
Experimental 69.7% 30.3% 
Interpretation 
As mentioned in the above table that 44.6 % participants of control group were accurate to 
tick the right answers while the remaining 55.4 % inaccurate. Although 30.3% respondents of 
experimental group opted the wrong choice and 69.7% respondents opted the right choice. Related 
to this question, in pre-test: control and experimental students showed their result at 39.3 % and 
39% respectively, while in post-test: control and experimental subjects presented their results 44.6 
% and 69.7 % respectively. It shows that the meaningful improvement regarding the result of 
experimental group. 
The responses of both groups regarding antonyms could be viewed in the following pie 
graph. 
 
Figure 3: Pie Graph showing percentage regarding antonyms 
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Statistical information relating to the use of chi-square in comparing differences among the 
control and experimental groups regarding antonyms has been presented below. 
Table 8: Showing Contingency Table 
 0-3 4-6 7-10 Total 
Control 13 11 6 30 
Experimental 5 12 13 30 
Total 18 23 19 60 
 Similarly information relating to Frequencies & Computations has been presented below. 
Table 9: Similarly information relating to Frequencies & Computations 
𝑓𝑓𝑜𝑜 𝑓𝑓𝑒𝑒 𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒 
 
(𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒)2 (𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒  )2
𝑓𝑓𝑒𝑒
 
13 9 4 16 1.778 
11 11.5 - 0.5 0.25 0.022 
6 9.5 - 3.5 12.25 1.289 
5 9 - 4 16 1.778 
12 11.5 0.5 0.25 0.022 
13 9.5 3.5 12.25 1.289 
 Chi square = χ2= ∑ (𝒇𝒇𝒐𝒐 − 𝒇𝒇𝒆𝒆  )𝟐𝟐
𝒇𝒇𝒆𝒆
            = 6.178 
 Degree of freedom = df= (Rows -1) (Columns -1) 
= (3-1) (2-1) 
= 2 
Critical Value =𝜒𝜒𝛼𝛼(𝑟𝑟−1)(𝑐𝑐−1)2  = 𝜒𝜒0.05(2)2  = 5.99 
Interpretation of Statistical Information 
At 5% level of significance and 2 degree of freedom the critical value of chi square is 5.99 
while calculated value of chi square is 6.178. So as regard to antonyms there is no significant 
relationship between Teep Attribute writing Scale and groups. It shows that Teep Attribute writing 
Scale and groups are independent.  
Section-2 
Analysis of Discourse Level 
Essay Writing 
(e) Grammar 
Table 10: Showing weighted average regarding grammar 
 
 
Inaccurate 
grammatical 
patterns ×1 
Frequent 
grammatical 
inaccuracy × 2 
Some 
 grammatical 
inaccuracy ×3 
No grammatical 
 inaccuracy×4 
Total Weighted 
average 
Control 12 9 6 3 30 2.0 
Experimental 11 12 4 3 30 1.97 
Cut off value=2.5 
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Interpretation 
In the perspective of grammar in writing an essay, weighted average of control and 
experimental group is less than the observed cut value 2.5. It reveals that students had required 
knowledge of grammar. 
 
Figure 4: Pie Graph showing weighted average regarding grammar 
 Statistical information relating to the use of chi-square in comparing differences among the 
candidates of control and experimental groups regarding grammar have been presented below. 
Table 11: Showing Contingency Table 
 
 
Inaccurate 
grammatical 
patterns 
Frequent 
grammatical 
inaccuracy 
Some  grammatical 
inaccuracy 
No grammatical 
 inaccuracy 
Total 
Control 12 9 6 3 30 
Experimental 11 12 4 3 30 
Total 23 21 10 6 60 
 Similarly information relating to Frequencies & Computations have been presented below. 
Table 12: Similarly interpretation relating to Frequencies & Computations 
𝑓𝑓𝑜𝑜 𝑓𝑓𝑒𝑒 𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒 
 
(𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒)2 (𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒  )2
𝑓𝑓𝑒𝑒
 
12 11.5 0.5 0.25 0.022 
9 10.5 - 1.5 2.25 0.214 
6 5 1 1 0.2 
3 3 0 0 0 
11 11.5 - 0.5 0.25 0.022 
12 10.5 1.5 2.25 0.214 
4 5 - 1 1 0.2 
3 3 0 0 0 
Chi square = χ2= ∑ (𝒇𝒇𝒐𝒐 − 𝒇𝒇𝒆𝒆  )𝟐𝟐
𝒇𝒇𝒆𝒆
    = 0.872 
Degree of freedom = df= (Rows -1) (Columns -1) 
= (4-1) (2-1) 
= 3 
Critical Value =𝜒𝜒𝛼𝛼(𝑟𝑟−1)(𝑐𝑐−1)2  = 𝜒𝜒0.05(3)2  = 7.81 
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Interpretation of Statistical Information 
At 5% level of significance and 3 degree of freedom the critical value of chi square is 7.81 
while calculated value of chi square is 0.872. So as regard to grammar there is no significant 
relationship between the attributes. It shows that Teep Attribute writing Scale and groups are 
independent.  
 (f) Mechanical Accuracy I (punctuation) 
Table 13: Showing weighted average regarding mechanical accuracy I (punctuation) 
 
 
Ignorance 
conventions of 
punctuation ×1 
Frequent 
inaccuracy in 
punctuation × 2 
Some 
inaccuracy in 
punctuation ×3 
No inaccuracy 
in punctuation 
×4 
Total Weighted 
average 
Control 10 10 8 2 30 2.07 
Experimental 9 13 7 1 30 2 
Cut off value=2.5 
Interpretation 
The findings related to the weighted average of control group is 2.07 and weighted average 
of experimental group is 2.00, which is lower than cut off value 2.5. It reflects that students had 
inadequate competency. 
 
Figure 5: Pie Graph showing weighted average regarding mechanical accuracy I (punctuation) 
 Statistical information relating to the use of chi-square in comparing differences among the 
control and experimental groups regarding mechanical accuracy I (punctuation) have been presented 
below. 
Table 14: Showing Contingency Table 
 
 
Ignorance 
conventions of 
punctuation 
Frequent 
inaccuracy in 
punctuation 
Some inaccuracy 
in punctuation 
No inaccuracy in 
punctuation 
Total 
Control 10 10 8 2 30 
Experimental 9 13 7 1 30 
Total 19 23 15 3 60 
 Similarly information relating to Frequencies & Computations have been presented below. 
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Table 15: Similarly interpretation relating to Frequencies & Computations 
𝑓𝑓𝑜𝑜 𝑓𝑓𝑒𝑒 𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒 
 
(𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒)2 (𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒  )2
𝑓𝑓𝑒𝑒
 
10 9.5 0.5 0.25 0.026 
10 11.5 - 1.5 2.25 0.196 
8 7.5 0.5 0.25 0.033 
2 1.5 0.5 0.25 0.167 
9 9.5 - 0.5 0.25 0.026 
13 11.5 1.5 2.25 0.196 
7 7.5 - 0.5 0.25 0.033 
1 1.5 - 0.5 0.25 0.167 
Chi square = χ2= ∑ (𝒇𝒇𝒐𝒐 − 𝒇𝒇𝒆𝒆  )𝟐𝟐
𝒇𝒇𝒆𝒆
    = 0.844 
Degree of freedom = df= (Rows -1) (Columns -1) 
= (4-1) (2-1) 
= 3 
Critical Value =𝜒𝜒𝛼𝛼(𝑟𝑟−1)(𝑐𝑐−1)2  = 𝜒𝜒0.05(3)2  = 7.81 
Interpretation of Statistical Information 
At 5% level of significance and 3 degree of freedom the critical value of chi square is 7.81 
while calculated value of chi square is 0.844. So as regard to punctuation there is no significant 
relationship between the attributes. It shows that Teep Attribute writing Scale and groups are 
independent.  
 (g) Mechanical Accuracy II (spelling) 
Table 16: Showing weighted average regarding mechanical accuracy II (spelling) 
 
 
All inaccurate 
spelling × 1 
Low accuracy in 
spelling  ×2 
Some accuracy 
in spelling ×3 
Accuracy in 
spelling ×4 
Total Weighted 
average 
Control 12 10 4 4 30 2.0 
Experimental 10 8 8 4 30 2.2 
Cut off value=2.5 
Interpretation 
In relation to mechanical accuracy II (spelling), the weighted average of control group was 
2.0 and experimental group was 2.2, which shows the minimum efficiency of both contributors 
because these averages were lesser than the cut off value 2.5. 
 
Figure 6: Pie Graph showing weighted average regarding mechanical accuracy II (spelling) 
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Statistical information relating to the use of chi-square in comparing differences among the 
both groups regarding mechanical accuracy II (spelling) have been presented below. 
Table 17: Showing Contingency Table 
All inaccurate 
spelling 
Low accuracy in 
spelling 
Some accuracy in 
spelling 
Accuracy in 
spelling 
Total 
Control 12 10 4 4 30 
Experimental 10 8 8 4 30 
Total 22 18 12 8 60 
Similarly interpretation relating to Frequencies & Computations have been presented below. 
Table 18: Similarly interpretation relating to Frequencies & Computations 
𝑓𝑓𝑜𝑜 𝑓𝑓𝑒𝑒 𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒 (𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒)2 (𝑓𝑓𝑜𝑜 −  𝑓𝑓𝑒𝑒  )2
𝑓𝑓𝑒𝑒
12 11 1 1 0.091 
10 9 1 1 0.111 
4 6 - 2 4 0.667 
4 4 0 0 0 
10 11 - 1 1 0.091 
8 9 - 1 1 0.111 
8 6 - 2 4 0.667 
4 4 0 0 0 
Chi square = χ2= ∑ (𝒇𝒇𝒐𝒐 − 𝒇𝒇𝒆𝒆  )𝟐𝟐
𝒇𝒇𝒆𝒆
    =  1.738 
Degree of freedom = df= (Rows -1) (Columns -1) 
= (4-1) (2-1) 
= 3 
Critical Value =𝜒𝜒𝛼𝛼(𝑟𝑟−1)(𝑐𝑐−1)2  = 𝜒𝜒0.05(3)2  = 7.81 
Interpretation of Statistical Information 
At 5% level of significance and 3 degree of freedom the critical value of chi square is 7.81 
while calculated value of chi square is 1.738. So as regard to spellings there is no significant 
relationship between the attributes. It shows that Teep Attribute writing Scale and groups are 
independent.  
Conclusion 
It is concluded that students do not get complete guidance in order to learn second language 
nor they have any awareness about TBLT. Pre-test result reveals students below-average or just 
average scale performance. While after providing learners adequate information through taking 
classes and executing Task Based activities, rapid progress in learners’ performance has been 
noticed. Post-test has been executed at later stage and its result indicates students’ significant 
improvement.Learners’ Pre-test result also signifies that they have inadequate information about 
some basic aspects of second language. Although, in studies these aspects are commonly used but 
students are deprived of their complete knowledge, they have no command on it and these aspects 
are just taken for granted. Learners do not completely know their appropriate use and it is due to 
lack of information about it. 
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